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PROFESSIONAL SPECIALIZATION AND SR
~ GENERAL_EDUCATION: ; -\
ORGANIZATIONAL Amr PROFESSIONAL REALITIES

In her news book on 1nnovat1on and product1v1ty entltled The: Chan

Masters, Rosabeth Kanter argues that 1ntegrat1ve act1on is prefer-7h"

able to segmenta11sm.‘ She descr1bes 1ntegrat1ve act1on as a “w111-.g5¥.

ingness to .move beyond’rece1ved w1sdom, to comb1ne 1deas from un-_

connected'sources to émbrace change“as an opportun1ty to test ]1m-j°"

its;" Segmenta11st organ1zat1ons, on the other hand, end up

"s1gn1ng peop]e to fragments rather than larger p1eces, emphas1z1ng
unerossable. boundarjes “between funct1ons,, between h1erarch1ca1
Tevels, between‘cehtﬁiﬁ,staffs and field operations,-.and even:bef_t'ﬁ

" tween kinds of people."” €8,vpb. 27-31). '{ | o | t;rfv7'

And'so/itﬁis with universities. The inte]lectuaT potential of géni‘]ff
eral educat1on is stym1ed by organ1zat1ona1 and profess1ona1 seg-;&*
mentalism. While both the campus as a whole and the departments astf
units have r1ghtfu1 1nterests, the conf11ct is d1ff1cu1t to° recon-hf,
cile w1thout significant cost to both campus_' and departments.x“
This paper focuses -on four specific manifestations of organ1za-1‘
tional and professional segmentalismzl the-inf]uence'of the grad-
uate school and the resu]ting(preeminence of professibnal speciali- .
zation; facuity orientation toward the discipline (agpd the depart- |
ment) rather than the institution; -overspeéialization in under-
graduate degree programs; -and facu]ty reward systems that reinforce
the dom1nance of professional spec1al1zat1on over general educa-

tion.
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~ Professors .as Professionals-
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The émergence of professors as profeSs1ghﬁ/s, as spec1a11sts/nn -
D part1cu1ar areas of know]edge, can be caét Jin'a soc1olog1ca1 con- -
. . . , —‘;/
text. . Profess1ons have been def1ned/ as. "1oose ama]gamat1

4

43; y segments pursu1ng d1fferent obJect1ves if d1fferent manners more or?“ :
| 1ess her together under a common name at a part1cu1ar per1od in f
‘ h1storyd'f Th1s v1ew of profess1ons~suggests:a 11nkage w1th the
‘ professor1ate, part1cu1ar1y in regard to d1sc1p11nary spec1a11t1es; ' .
5’ methodo]og1es,)c11ent relationships and/;o]]eaguesh1p (1, p. 326). -
Moreover the very concept of competence in a part1cu1ar spec1a1ty,i‘ |
a1ong with autonomypand cgreer commntment serve as a key under-
pinning for any profession. (3, p- 406) '.‘ o N .
.Academ1c profess1ona1s tend to be more concerned abaut the1r péﬁ
t1cu1ar areas ‘of 1nterest than about their . cﬂ1ents =-- the stu-
dents. It is not surpr1s1ng that ‘academics are unaccustomed to -
d1scuss1ng client- profess1ona1 re1at1onsh1ps "because they fee1

+

they serve- the cause of. 1earn1ng (as the pr1est serves God

merely h1s-par1shoners) and because the student does not pay nf
fessors directly." They are bound by group norms_rather'than a,
code of ethics (4 ﬁp. 293-294 and 305). .And they do not want to

def1ne themse]ves as c11ent-or1ented when they have the choice of

publLsh@ﬂgfgr "per1sh1ng“ (9, p. 188).
~ﬁi' _

#® .

A]though professors as profess1ona1s in univers1t1

Ag aniza-

e 1ons may be "m1s1ead1ng ana]ogues," professors continue to exer-
8

tlse contro] over matters which are of s1gn1f1cance to . them.




Conf11ct between facuTty members occurs "over the k1nd of peop]e to"~

recru1t curr1cu1um, soc1a]1zat1on processes,.what const1tutes ac-‘ 1

ceptab]e research and the methodo]og1es that are appropr1ate (3,

p. 467). As Jencks and Riesman concluded in the1r m11estone study‘

of The Academic’Revolution, "if one.defines a profession as. a group

" that claims the‘right to regulate itse]f' determining-its own'meth-

ods and Judg1ng 1ts own members, academ1c1ans might be Judged the -
most profess1ona11zed of all occupat1ona1 groups (7 P- 238)

Impact on General-Education - 'f L

e

General educat1on and core curr1cu1a, as the bas1c components of
undergraduate educat1on have been the areas 1nf1uenced most by the

professionalism of professors. General educat1on in the 1920s was

~a reaction .to graduate educat1on and . the e1ect1ve systan in “that

specialization had gotten out of hand that know]edge was becom1ng

too fragmented, that research was be1ng overemphas1zed and that

“*he trﬁcendent truths and eterna] ver1t1es were being 1ost 1nm

process“ (7, P. '494) . Perhaps in response “td These comp1a1nts (as
well as_to the onset of World war II), there was some reform move-
ment among some institutions. One of the best known attempts at
general educat1on was the 1945 Harvard Report General tduoation in

a Free Soc1ety, popu1ar1y (and somewhat 1ron1ca11y) ~known as the

“Redbook.“ The "Redbook" comm1ttee planned to follow-up on 1ts re-
port by developing core courses in the;human1t1es, the soc1a1 SCi-

ences, and science and mathematics, but, "that aspiration fell vic-

tim to faculty power" (12, p. 259).
. [ 4 :
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Mdre recently, a“fachty committee at Stanford declared‘tha fthe

most fhtractahie“ problem facihgf undergraduate 'eduCatidg/tlﬁnce
Wor.1d war II has been fthe continded mu]tipi%cation'of specialism
with’spreading4emphasis‘on the importance:to the student of devel-—
oping marketab1e skills® (2, vp;’ 7). wr{tin; from the opposite
:tdast, andther'scholarhfound that Mdepartmental dewer'sustains the . *' .
1nert1a aff11ct1ng Harvard and other un1vers1t1esJ' Departmental ) ’.f |
4dom1nance 1s blamed on the graduate schoo] wh1ch "may well be the

> “Tinchpin of the whole’ system "It Jsfreally hypocritical to ask
‘students’ to resist narrow areds of"concentratidn when the faculty” -
Mare unwi]ting dr uhable to he mdde]s."\ Facu]tylmembers during the » ] .
31960svabolished requirements “hecause,it freed faculty froqm tasks ‘ |
many .did not want - the'teachihd of coUrses_outside'their special-

v iiatioh.“ Thus, ‘“professionaTization within the. university‘ has

sapped our ab111ty to prov1de the genera1 education Americans need"

-(10 pp. 37-39). - - - -l

t

The reward struqture resnfgyces the focus on professional s§i§1a11

”zat1on. Facu]ty members who tearh undergradhates "are di ract!‘
from teaching by the ‘demand: of research and publication necessary
for professional advancement arfd tenure." New undergraduates "more
often than not enchnter young instructors who have themselves
avoided a‘broad,.general education as undergraduates, and whose in-
terests are further'refined as faculty members within an aiademig
environment that is more restrictive than expansive! (13, PpP.

, 35-3?). It a]so seems th&t professional ‘sbecialization' "has

threatened to transform the universfty into a way station for

» careerist ‘undergraduates and, a lgose confederation of isolated,

2 7 Y
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. sovere1gn departments and profess1ona1 schoo]s“ {11 p. 15) fnus

we have the. “paradox in wh1ch colleges and un1vers1t1es - w1th the‘
4

ab]est best pub11shed most h1gh1y qua11f1ed facu1t1es of a11 time
C - are‘ unable to generate any accolades 1n the area of
* undergraduate educat1on" (6;:p. 178). |
N T s

~tnfluence of the Graduatb Sohoo1‘ ~J

Fid - . . . . Y e
~ - . i R ; ;

Y

And so we return to the graduate school The'trainﬁhg for a Ph. D'
& .
1s tightly. restr1cted to 1s01at1ng and compet1t1ve research con—

cerns. Yet'the Ph.D. ppov1des the ge facto teaching certificate -

for- the integrative and col]aboratiue activity known as. college 7.

teaching. Few graduate schoo]s of fer any 1nstruct1oniin untversity
teaching, nor has there b jﬁsc1pline based interest in ac-

cumulating know]edge about t aching effectiveness. Undergraduate

" education is often seen as a "downward extension" of graduate

_schools; in fact, the "more orthodox and prestigious pattern is to
offer 4 pre-graduate major aimed almost exclusively at future pro-
fessionals." Most professors "given their choice ... would probab—

ly teach an undergraduate course now and then," as 1ong as it does

\ (3 . . . .
not "interfere with their ‘real' work."™ Jencks and Riesman con-'

/

cluded that “graduate schools are, therefore, by far the most im-

-

~ portant shapers of undergraduate education. It is, 1ndeed on1y a

small exaggeration to say that'undergraduate educat1on in most uni-

v.

vers1t1es/ and- university colleges -is: s1mp1y a cut-rate, mass-

produced vers1on of graduate education" (7, pp. 244-248).



“Conclusion - = : S B
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One poss1b1e so]ut1on to ‘this problem is to‘“deprofess1ona112b" the
facu]ty. Deprofess1ona11zat1on has been def1ned as "a loss to pro— )

fessional occupat1ons of their unique qua11t1es; particq1ar1y the1r "

mongpoly over knowledgk, public belief in theirrsgrvice~ethos, and '

'expectations of work autonomy and authority over the client" (5,

p. 197). The med1ca1 profess1on has accomb11shed a part1a1 reag-

gregat1on w1th the emergence of the family practioner. And the o

facu]ty monopoly on knowledge is part1a11y breached by 1n-house

'corporate trann1ng programs, home-study couriges, ne1ghborhood d1s-\

cussion groups, and the mass med1a. But - deprofess1ona11zaton of

un1vers1ty faculty is not a sens1b1e opt1on J/Jhe product1on and

ut111zat1on4of_know]edge, public be11ef_ and academ1c freedom and

auton/ y are essential to our societyl
The cha11enge for un1vers1t1es, then; 1s to overcome the segmenta]-
ism of profess1ona1 spec1a11zat1on because as Rosabeth Kanter con-

cludes-in TheJChange Masters, *as long as segmented struqtures and

the) culture grain, there is a tension between the desire for inno-

vation and the continued b]ock1ng of it by the organ1zat1on 1tse1f“3

¢

(8, p. 75). - L | A B

se%?entalist attitudes make the very idea of innovation run against.
4 . .
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